
 

 

  



Sampson Community College  

  

ii  

Table of Contents  

 
Part I - Executive Summary .................................................................................................................. 1 

Chart: Goals, Strategies, and Outcomes ............................................................................................ 3 

Part II – Introduction to Sampson Community College........................................................................ 4 

Part III – Process for Identifying and Developing the QEP Topic ....................................................... 6 

Conclusion .................................................................................................................................. 10 

Part IV – Literature Review and Best Practices .................................................................................. 12 

Introduction ..................................................................................................................................... 12 

Review of Literature ....................................................................................................................... 12 

Evidence of Need ........................................................................................................................ 12 

Student Orientation to Online Learning ...................................................................................... 14 

Faculty Training for Online Teaching......................................................................................... 15 

Key Insights ................................................................................................................................ 18 

Conclusion .................................................................................................................................. 19 

Creation of Goals and Outcomes .................................................................................................... 21 

Part V - QEP Actions and Implementation Timeline.......................................................................... 26 

Viking CREW Framework and Strategies ...................................................................................... 26 

The Viking Crew Course: Preparing Students for Online Learning ........................................... 27 

Additional Student Support ......................................................................................................... 30 

Crew Course Prerequisite for Online Course Registration ......................................................... 30 

Viking Navigator Certification: Enhancing Online Instruction .................................................. 31 

Marketing Plan for the QEP ............................................................................................................ 35 

Official QEP Launch ................................................................................................................... 35 

Student Awareness ...................................................................................................................... 35 

Other Marketing Initiatives ......................................................................................................... 36 



Sampson Community College  

  

iii  

Viking CREW: Implementation Timeline ...................................................................................... 37 

Part VI – Organizational Structure, Resources, and Budget ............................................................... 41 

QEP Roles and Responsibilities ...................................................................................................... 41 

QEP Organizational Chart .......................................................................................................... 41 

Co-Directors ................................................................................................................................ 42 

Crew Course Team ...................................................................................................................... 42 

Navigator Course Team .............................................................................................................. 42 

Marketing Team .......................................................................................................................... 43 

Maintenance Team ...................................................................................................................... 43 

Personnel ......................................................................................................................................... 43 

QEP Co-Directors ....................................................................................................................... 43 

Teaching Excellence Coordinator ............................................................................................... 44 

Media Consultant ........................................................................................................................ 44 

Impact of QEP on Existing Positions .......................................................................................... 44 

Operational Investments ................................................................................................................. 45 

Travel .......................................................................................................................................... 45 

Marketing .................................................................................................................................... 45 

Equipment and Materials ............................................................................................................ 45 

Budget and Resources ..................................................................................................................... 45 

Part VII – Assessment ......................................................................................................................... 47 

Viking CREW Logic Model ........................................................................................................... 47 

CREW Evaluation Plan ................................................................................................................... 50 

Assessment Instruments .................................................................................................................. 55 

Part VIII - Conclusion ......................................................................................................................... 58 

Part VIX – References ........................................................................................................................ 59 

Part X – Appendix ............................................................................................................................... 64 



Sampson Community College  

  

iv  

Appendix A: SCC’s Strategic Plan ................................................................................................. 64 

Appendix B: SCC Historical Data .................................................................................................. 69 

Appendix C: QEP Topic Survey ..................................................................................................... 71 

Appendix D: Breakdown of Survey Results ................................................................................... 72 

Appendix E: Student Focus Group ................................................................................................. 74 

Appendix F: QEP Committee and Team Members ........................................................................ 75 

QEP Core Team .............................................................................................................................. 75 

QEP Discovery Committee ............................................................................................................. 75 

QEP Implementation Teams ........................................................................................................... 76 

Viking Crew Course Team .......................................................................................................... 76 

Viking Navigator Course Team ................................................................................................... 76 

Viking CREW Marketing Team ................................................................................................... 76 

Viking CREW Maintenance Team ............................................................................................... 76 

Appendix G: OSCQR Rubric for SCC Course Evaluation ................................................................. 77 

Appendix H: Budget and Resources ................................................................................................... 79 

Appendix I. “Launch the Ship” Event Photos ..................................................................................... 80 

Appendix J: Next Steps ....................................................................................................................... 81 

Appendix K: Glossary of Terms ......................................................................................................... 82 

 

  

  

  

  

  

  

  

  

https://sampsoncc-my.sharepoint.com/personal/bhoneycutt_sampsoncc_edu/Documents/QEP%202022/Narration%20of%20Revision/4-Revised%20QEP%20Document.docx#_Toc160109594


Sampson Community College  

  

1  

Part I - Executive Summary  
  

Students at Sampson Community College (SCC) vary in their technical, organizational, 

and communication skills, all of which can impact their academic success. Through 

review of institutional data, national literature, student focus groups, and campus-wide 

survey results, SCC’s Quality Enhancement Plan (QEP) Discovery Team understood that 

supporting students in their academic endeavors, and online learning specifically, is 

pivotal to the SCC Viking experience and charting the path forward to academic success.   

The goal of Sampson Community College’s QEP, The Viking CREW: Connected and Ready 

for Education on the Web, is improving online learning at SCC. To achieve this, Sampson 

will utilize a two-pronged approach: 1) creating an online learning readiness course for all 

new students, and 2) creating a faculty training course for online instruction.  

The Viking CREW concept evolved over many months of research, study, and trial and 

error. Three QEP groups—Discovery Team, Core Team, and Implementation Teams—

worked together to identify and develop the theme. The diverse representation of each 

QEP team enabled campus-wide voices to be heard. In keeping with Sampson’s mission 

to provide “innovative and effective teaching and student support,” this QEP engages 

and reflects the principles of the entire campus community.  

  

 

 

 

 

 

 

 

 

 *In the following document, the Viking CREW refers to the QEP project: Connected 

and Ready for Education on the Web. The Crew Course refers to the student online 

readiness course.   
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The Viking CREW identifies the following goal, objectives, and associated strategies:  

  

QEP Goal:   

Improve success rates for online curriculum courses by 5%  

above baseline (from 74% to 79% over 5 years) 

Objective 1: Online Student Preparation  

Strategy:  

  

Implement student online readiness certification:   

Crew Course   

Prepare students for online courses by setting expectations, 

explaining course functions, and teaching skills for online 

student success   

Student Learning Outcome 1.1:  

  

CREWmates will identify key skills in resilience, 

responsibility, and communication essential for succeeding 

in online courses 

Student Learning Outcome 1.2:  

 

CREWmates will demonstrate understanding of computer 

and digital literacy skills, such as user interface navigation, 

file management, and system and software requirements, to 

be ready for successful online course participation 

Student Learning Outcome 1.3:  

 

CREWmates will demonstrate understanding of Moodle 

navigation: login, tool use (email, discussions, video), 

assignment submission, online assessments, and resolving 

connectivity issues for effective online learning 

Objective 2: Online Faculty Readiness  

Strategy:  

  

Implement online faculty certification program:   

Navigator Course   

Prepare faculty to create engaging online courses that 

prioritize communication and align individual instructors’ 

strengths with respect for their unique content and student 

needs   

Instructional Outcome 2.1:  Navigators will produce online courses that utilize best 

practices, enhanced communication, and engaging content 

  

The plan aligns with the overarching goal of enhancing online learning success rates by directly 

addressing the readiness and preparation of both students and faculty. 
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Chart: Goals, Strategies, and Outcomes  

   

This QEP provides a detailed implementation plan, organizational structure, budget, and 

evaluation plan, showing Sampson Community College’s capability to initiate, 

implement, and complete the plan.  
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Part II – Introduction to Sampson Community College                                                 

Sampson Community College (SCC) was initially established in 1965 as an extension of  

Goldsboro Industrial Education Center but soon became an independent unit in 1967, gaining 

the name Sampson Technical Institute. County leaders appointed a Board of Trustees and 

“Sampson Tech” became a center for workforce training and community enrichment. The 

county purchased land on Highway 24, and by 1974, students occupied a new campus with a 

vocational building. Years later in October 1987, the institution’s name officially changed to 

Sampson Community College (though it may be forever known locally—and 

affectionately—as Sampson Tech).    

 

As a member of the North Carolina Community College System, SCC’s mission remains 

consistent: to “provide accessible and affordable education, workforce training, and 

lifelong enrichment.” Today, SCC is a pillar of the community, offering a broad range of 

educational programs both online and in-person including college transfer courses, health 

programs, occupational programs, adult basic skills programs, and much more.     

SCC currently enrolls approximately 1,650 students seeking degrees, diplomas, or 

certificates in curriculum programs a year. The college’s student body comprises many 

first-generation and low-income students from diverse ethnicities and learning needs that 

differ from students whose parents have attended college. 83% of new applicants are first 

generation college students, and approximately 84% of students receive Federal Pell 

Grant or other types of financial assistance including scholarships. Student ages range 

from 14-71 with a racial/ethnic composition of 3% Asian/Native American, 18% Black 

(non-Hispanic), 31% Hispanic, 46% White (non-Hispanic), and 6% other ethnic groups. 

In 2019, SCC was designated by the Department of Education as the first Hispanic 

Serving Institution (HSI) in North Carolina, meeting the requirement of at least 25% 

Hispanic enrollment. Dual-enrolled high-school students make up 43% of the student 

body, out of which 14% are housed on-campus through the Sampson Early College High 

School program. Intentional and ongoing planning is recognized as key to the success of 

SCC’s diverse student population.    



Sampson Community College  

  

5  

SCC’s proportion of students enrolled in online learning has steadily increased. The chart 

below from the North Carolina Community College System Dashboard shows the number of 

non-high school students enrolled in online courses from Fall 2017 to Fall 2022:  
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Part III – Process for Identifying and Developing the QEP Topic    

SACSCOC 7.2a – The institution has a QEP that has a topic identified through its 

ongoing, comprehensive planning and evaluation processes.     
  

SACSCOC 7.2b – The institution has a QEP that has broad-based support of 

institutional constituencies.                                                    

  

In anticipation of its 2024 reaffirmation, the Sampson Community College administration 

nominated 19 members from among faculty, staff, and administrators to serve on the QEP 

Discovery Team. Their roles included a review of the SACSCOC QEP standard, 

institutional datasets, and student surveys of college services to identify a topic for a 

quality enhancement plan that:  

• emerges from institutional assessment;  

• focuses on student learning outcomes and/or the environment supporting student 

learning;  

• demonstrates institutional capability for the initiation, implementation, and 

completion of the QEP;  

• includes broad-based involvement of institutional constituencies in the development 

and proposed implementation of the QEP; and  

• identifies goals and a plan to assess their achievement.  

  

During the initial meetings in early 2022, the QEP Discovery Team reviewed the 

institution’s strategic plan (Appendix A), as well as data from previous academic years 

(Appendix B) and detected deficiencies in student performance in courses delivered 

online as opposed to courses delivered traditionally. Bimonthly meetings followed, 

involving in-depth discussion of SACSCOC standards, team responsibilities, potential 

implementation strategies and assessment challenges regarding the proposed topic. During 

this time, the QEP Discovery Team developed and administered an online campus wide 

QEP Topic Survey (Appendix C) via email to solicit feedback from constituents including 

students, faculty, staff, Board of Trustees, and community stakeholders. The survey 

questions were created by grouping QEP Discovery Team suggestions into three main 

themes. The themes were then carefully worded to represent three topic choices with brief 
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profiles, including a description, potential support, and possible strategies, to further 

inform participants of each topic’s direction.  The survey choices were worded as follows:  

1. Intentional and Ongoing Success Coaching: This topic focuses on providing 

students with more personalized, intentional academic advising which aligns 

students’ interests, resources, and skills with individual course selection. With 

the implementation of a success coach, an “academic health check” will occur 

at the beginning of each semester and an open line of communication will be 

established throughout the student’s time at SCC. Ongoing appointments 

between coaches and students will address challenges faced throughout the 

semester.   

Strategic Plan Support: Goal 3: Strengthen and expand support services that 

promote student success.   

Possible Assessment: Measuring the effectiveness of this QEP could be 

completed by using a comparison of results in student surveys and online course 

success rates.     

  

2. Boosting Students’ Supplemental Resources and Supports: This topic focuses 

on equipping students with the tools needed to be successful in traditional and 

online settings. Institutional data shows a significant increase in online course 

enrollments and lower success rates in online courses vs. seated, specifically for 

non-high school students. Students vary in their technical abilities, time 

management, and organizational skills which can impact their academic 

success. Therefore, the implementation of college success coaches and 

expansion of student support services will enhance students’ understanding and 

utilization of campus resources so they can be fully aware of steps needed to be 

academically successful.    

Strategic Plan Support: Goal 3: Strengthen and expand support services that 

promote student success.   

Possible Assessment: Measuring the effectiveness of this QEP could be 

completed by measuring usage data of the LRC services as well as comparing 

student surveys and online course success rates.    
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3. Increased Support for Faculty Teaching Online Courses: This topic focuses 

on equipping faculty with the professional development and specialized training 

needed to offer consistent, high-quality online instruction which promotes 

substantive interaction. Institutional data shows a significant increase in online 

course enrollments and lower success rates in online courses vs. seated, 

specifically for non-CCP students in online math and English courses. 

Additional data reports that students feel frustrated over varying Moodle course 

designs across campus and differing levels of instructor/student interaction in 

online courses; therefore, more consistency is key. This QEP would provide 

emphasis on faculty teaching online classes regarding best online practices, peer 

reviews, and additional instructional support to address these issues.   

Strategic Plan Support: Goal 7: Encourage the identification and application of 

innovation and improvements in teaching and academic support.   

Possible Assessment: Measuring the effectiveness of this QEP could be 

completed by comparison between enrollment and success rates in online 

courses in the past, comparison of success rates between online and face-to-face 

sections of the same course.    

  

Boosting Students’ Supplemental Resources and Supports received 52% of the overall 

vote for the clear win; however, the breakdown of the results (Appendix D) was 

intriguing. Most students picked Boosting Students’ Supplemental Resources and 

Supports, but most others (Board of Trustee members, staff, and other community 

stakeholders) picked Increased Support for Faculty Teaching Online Courses. Since 

students clearly desired more support, the Discovery Team immediately recognized the 

winning topic’s importance; however, because faculty, staff, and other constituents felt 

the need for a more personal approach to student engagement in online courses (ensuring 

students are ready for and feel supported in online learning), it was clear that both survey 

choices brought forth valuable elements which should be considered.    

The Discovery Team held their final meeting in the Spring of 2022, with the goal of 

drafting the selected topic's profile before the Core Team's full development. Several 
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faculty and staff members from various academic departments were invited to gather 

more qualitative data on student support needs across the college campus. Following 

extensive discussions with faculty, the team recognized the need for more student input 

and conducted a student focus group (Appendix E) in early Summer 2022 to address 

existing challenges in student support. A questionnaire was administered to six students, 

posing the key question, "What can SCC do to make students feel more supported?" 

Members of the focus group engaged in meaningful conversations with faculty leaders 

Jacob Miller and Crystal White, sharing first-hand experiences and personal suggestions. 

The students highlighted important campus support services, such as resume building 

workshops, professional tutoring, and laptop loans. In summary, most students felt 

moderately supported at SCC but highly valued their small group/one-on-one interactions 

with faculty and staff on campus and indicated a need for increased online support. 

The Core Team identified two major takeaways from the focus group responses:  

• Students believe the relationship between themselves and their online instructors 

(many of whom were found to be adjuncts) to be weak. Since the onset of Covid-

19, students prefer more online courses for flexibility purposes; however, they 

desire more instructional consistency and more substantial interaction while in 

these online courses.  

• Students notice a lack of effective communication since the onset of Covid-19; 

while acknowledging their own need to advocate for themselves better, they also 

feel that increased communication concerning course expectations could improve 

their success.  

The analysis of themes reinforced the need for enhancement of online support at 

Sampson Community College. It was at this point that the preliminary topic, Boosting 

Student Support, along with a brief profile was handed over to the QEP Implementation 

Teams to focus on creating a specific, measurable, and feasible plan which targets 

student success specifically in online curriculum courses.  

The initial process of identifying and developing the QEP topic included (1) the review of the  



Sampson Community College  

  

10  

SACSCOC QEP standard and institutional data, (2) data collected via administration of a 

constituent survey, (3) informal, highly qualitative discussions with faculty and staff directly 

working within areas of campus pertaining to the selected topic, and (4) thematic analysis of 

data collected from a student focus group. The information gleaned from this process led to 

the conclusion that students need additional institutional support and resources to effectively 

balance the demands of their personal lives and their academic endeavors. Not only would 

boosting student support restore balance and increase student success, but it would also 

directly tie into SACSCOC Principles of Accreditation: Foundations for Quality 

Enhancement Standard 12.1— “The institution provides appropriate academic and student 

support programs, services, and activities consistent with its mission” as well as reinforce 

SCC’s core values.   

The team began to develop goals and outcomes around the idea of increased student support 

and took a broad-based approach at the start, including increased tutoring availability and 

resources, the implementation of a Success Coach model, and enhanced training for online 

faculty. Two members visited Lenoir Community College to consult with their QEP Director 

and committee members, focusing on assessment, budgets, and awareness activities crucial 

for goal development. This visit, gaining insights from a college further along in the 

accreditation process, highlighted the effectiveness of focused, manageable goals over broad, 

ambitious ones.  

After much study and consultation with advisors, the team realized that such a wide-ranging 

set of goals would stretch the available resources thin. The team refocused on the original 

target: success rates in online courses. The breakdown of success rates showed a large gap 

between online and face-to-face sections. The best way, then, to address the issue was to 

focus efforts on improving the online learning environment at SCC and provide support and 

resources to that end.   

Conclusion 

Sampson Community College's process for identifying and developing the Quality 

Enhancement Plan (QEP) topic has yielded clear outcomes for the Viking CREW initiative. 

Through data analysis and diverse stakeholder consultations, the team identified the project’s 

priority of enhancing online learning experiences, ensuring the initiative's relevance to SCC's 
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challenges in online education. Gathering insights from the college community informed 

strategies that align with real-world experiences. Notably, the process highlighted the 

interdependence of student preparedness and faculty readiness in online environments, 

shaping Viking CREW's dual-strategy approach for student certification and faculty training. 

This initiative aligns with SCC's strategic goals, integrating the QEP with broader 

educational objectives. These outcomes provide a robust foundation for the Viking CREW 

and serve as benchmarks guiding SCC's efforts to enhance student success and educational 

excellence in online learning. 
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Part IV – Literature Review and Best Practices  
Introduction  

With the QEP topic identified and broadly defined, the next step included the 

Implementation Teams completing a literature review to research best practices which 

would inform the finalization of the QEP topic. The Implementation Teams, consisting 

of fifteen members who represented multiple faculty and staff from across campus, met 

often during the summer of 2022 to complete this task. This team was broken down into 

four groups with each group given its own topics to research. Before starting, the co-

chair presented an overview of best research practices and created collaborative 

electronic documents so that team members could easily submit and share their findings. 

During this time, team members reviewed scholarly journal articles, state databases, 

higher education research initiatives/reports, and relevant Quality Enhancement Plans 

published by other institutions. Next, each group analyzed their findings and submitted 

research documents, along with analyses, to the QEP chairs for compilation.  

Review of Literature  

Evidence of Need  

Sampson Community College recognizes the need to support students balancing complex 

lives with their education. Many community college students, including 20% of dependent 

and 42% of independent students aged 24 and older, live in poverty (Fry & Cilluffo, 2020). 

Additionally, three-fourths of low-income students face challenges such as single parenthood 

or housing insecurity (Price et al., 2021). The shift to online learning due to COVID-19 has 

further complicated matters, as studies show online education in community colleges often 

leads to poorer student achievement compared to traditional courses (Mohammadian et al., 

2021).  

Students with low socioeconomic status and first-generation college students often need 

more flexible schedules due to greater time demands (Grabowski et al., 2016). While online 

courses offer a way to balance external demands with degree progression (Stone et al., 2016), 

creating engaging online experiences is challenging. Factors like adapting to learning 

systems, understanding course and instructor expectations, technical issues, and self-

discipline impact student success in online learning. Many community college students find 
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online course communication inadequate, leading to confusion and a sense of hopelessness in 

achieving their goals (Moschetti & Hudley, 2015). Additionally, motivation is a significant 

barrier to success in online courses, often declining when students feel overwhelmed (Van 

Maaren, 2022).  

Community colleges nationwide are becoming increasingly aware that more must be done 

to improve student achievement and completion rates online. The future of online learning 

in higher education must be more than student-focused, it must be student-centric; simply 

put, if students are not successful, the institution is not successful. In 2022, The Chronicle 

of Higher Education hosted a virtual forum in which the general question was asked, 

“How can administrators and faculties shift to better serve the needs of students where 

they are now [post-Covid]?” Dr. Calhoun-Brown, Vice President for Student Engagement 

and Programs at Georgia State University, noted that institutions cannot be bound to what 

has always been done because it does not work like that: “Truth be told, it hasn’t probably 

worked that well for quite some time. Covid broke it, but it was already hurting.” This is 

particularly true with online learning. In community colleges, where many students need 

the flexibility of online coursework to balance school with work or family demands, 

online learning enrollments have grown significantly. Community college students may 

struggle in online courses in particular due to the relatively low level of self-directed 

learning skills (Jaggers & Xu, 2016).  

 

In “What We Know about Online Course Outcomes,” Jaggars et al. (2013) review 

student outcomes in online classes and suggest three major interventions to increase 

student success: student preparation and support, course quality and design, and faculty 

professional development (p. 4). Their research suggests that several issues affect 

student success rates; some directly relate to course quality and instructor presence 

while others relate to student expectations and preparedness. One of the most significant 

factors affecting student outcomes is that “students and instructors [differ]…in their 

expectations for their responsibilities in online courses” (Jaggars et al., 2013, p. 3). For 

instance, many faculty members think of themselves as content curators only, while 

students would prefer to know the professor through more direct interaction within the 
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online course. These conflicting expectations suggest that both parties can improve the 

online experience by increasing both participation and responsibility.  

Student Orientation to Online Learning  

As the boundaries of traditional classrooms continue to expand, the ability to navigate 

virtual learning environments and engage effectively with digital tools has evolved from 

a convenience to a necessity. The global shift towards online education, accelerated by 

unforeseen circumstances, underscores the significance of students being equipped with 

the skills, mindset, and resources required to excel in virtual learning settings. This 

paradigm shift not only demands technical proficiency but also highlights the importance 

of self-discipline, time management, and adaptability – skills that are not only crucial for 

academic success but also for thriving in an increasingly digital-centric world. Online 

learning orientation tools have been credited for helping students, especially those new to 

online learning, navigate the environment before starting courses and resolving issues 

with time management and self-regulation (Mshayisa & Ivala, 2022).  

Components of an Effective Student Online Orientation Program  

Comprising a strategic blend of technological guidance, resource familiarization, and 

holistic skill development, an effective online orientation program lays the foundation 

for students' success in the digital realm. The components of such a program play a 

pivotal role in not only acclimatizing students to the virtual environment but also 

empowering them with the tools and strategies needed to excel in their academic 

journey.  

Students can better appreciate the contrasts between regular classroom instruction and 

online learning with the aid of well-constructed orientations to online learning. These 

orientations can stress self-directed and self-disciplined learning by building on 

technological literacy and access. Through these approaches, time-management skills 

are reinforced or developed. These orientations also need to place a high priority on the 

improvement of online communication skills and on lessening the feeling of isolation in 

online learning environments - qualities that have been identified as crucial elements in 

online learning orientations (Liu, 2019). Using video tutorials to explain common 

Learning Management System (LMS) navigational elements greatly improved the 
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effectiveness of the orientation experience, leading to a decrease in course withdrawal 

rates and an increase in student comfort in a substantial number of institutions. The 

abundance of depth, breadth, and availability of online orientation materials for student 

success argues that including soft skills in the online orientation is best practice 

(McGowan, 2018).  

Best Practices and Case Studies of Successful Student Orientation Programs  

By examining real-world examples of institutions that have effectively guided their 

students through the intricacies of virtual learning, we gain a comprehensive 

understanding of the elements that contribute to seamless transitions, heightened 

engagement, and improved academic achievement. These case studies not only 

illuminate innovative approaches but also underscore the significance of tailored support, 

proactive communication, and the fostering of a sense of belonging in the digital learning 

landscape.  

Effective online orientations, according to findings, should comprise modules on getting 

started in the online environment, understanding technological requirements for online 

learning, success methods for online learning, support issues, and institution-specific 

information. Delivering content to stakeholders may be accomplished by structuring the 

orientation in the form of a lesson, video, or guide with judicious use of quizzes to 

facilitate learning acquisition. A presentation that is intuitive and free of excessive detail, 

complexity, or length may also encourage user satisfaction with the orientation and long-

term use as a persistent resource (McGowan, 2018). Student orientations to online 

learning with these characteristics have been evaluated to improve student online 

learning readiness (Liu, 2019).  

Faculty Training for Online Teaching  

When more classes were rapidly moved online in 2020, institutions were challenged to 

overcome barriers of access, equity, and mental health support. Results from the 2021 

global study, the State of Student Success and Engagement in Higher Education, show 

student support as one of the most important factors contributing to student success 

online. Regarding what contributes to student support, higher education institutions 

recognize that providing more faculty-student interaction in online courses is a critical 



Sampson Community College  

  

16  

type of support in and of itself (State of Student Success, 2021). According to a study 

performed by Bowden et al. (2021), student engagement was cited as an important 

determinant of student learning. Evolving andragogy and embracing educational 

technology have never been more important for maintaining student engagement. 

Student success today requires engaging content and instruction from technology-

proficient faculty. This involves making sure every student can learn from an instructor 

who (1) understands how to use the LMS to its full potential, (2) utilizes best practices in 

online andragogy to communicate course expectations and provide substantive feedback, 

and (3) grasps how to incorporate their unique content knowledge in engaging, 

collaborative, and contextual ways (State of Student Success, 2021).   

The shift to virtual classrooms demands a reimagining of andragogical approaches, 

communication methods, and assessment techniques. Faculty members well-prepared 

for online instruction enhance education quality and foster a supportive and engaging 

learning environment for their students. Most faculty in higher education (outside of 

education spheres) do not receive training in teaching in general. One major benefit of 

an online teacher training course is teaching faculty good teaching practices in any 

format (Jarvie-Eggart et al., 2023). The evolving educational paradigm underscores the 

critical role of faculty readiness in harnessing the full potential of online learning 

platforms and ensuring a seamless transition for learners into the digital realm.  

Key Components of an Effective Faculty Training Program  

Mastery of Technology  

Proficiency in technology not only enhances the efficiency of instruction but also opens 

avenues for dynamic and engaging learning experiences. Moreover, a deep 

understanding of online andragogy is essential for translating traditional teaching 

strategies into effective virtual formats, ensuring that educational goals are met and 

students remain engaged and motivated. According to researched findings, adding 

modern technology to a course alone is not enough to increase student achievement; 

rather, technology must be carefully used to assist student learning while advancing set 

learning objectives (Jaggers & Xu, 2016).  
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Instructional Design  

Instructional design is the strategic blueprint that guides educators in structuring content, 

assessments, and interactions in a cohesive and meaningful manner. By employing 

principles of learning psychology, multimedia integration, and interactive engagement, 

instructional designers craft courses that cater to diverse learning styles and promote 

understanding. When teaching in an online context, instructors experience discomfort 

because they lack the information and tools necessary to comprehend how online 

teaching differs from in-person instruction. A more creative and efficient method of 

course creation involves working with instructional designers, instructional 

technologists, and a professional development support team (Jarvie-Eggart et al., 2023).  

Facilitation of Online Discussions and Interactions  

Skillful facilitation of online discussions serves as a conduit for knowledge sharing, 

collaborative learning, and critical thinking among students, transcending geographical 

barriers and fostering a sense of community. The ability to guide and moderate these 

interactions not only enhances content comprehension but also nurtures communication 

skills essential for the digital age. In this context, effective facilitation emerges as a 

fundamental skill that empowers educators to harness the full potential of virtual 

learning environments and create a vibrant, interactive, and intellectually stimulating 

educational ecosystem. “Interaction and engagement need to be part of the design of a 

course to successfully deliver content. Even more, instructors should strive to structure 

more effective interactions with students” (Jarvie-Eggart et al., 2023). A regular and 

successful student-instructor interaction generates an online atmosphere that motivates 

students to commit to the course and achieve at a higher academic level, according to 

analyses based on course observation and interview data (Jaggers & Xu, 2016).  

Impact of Faculty Training on Course Quality and Student Outcomes  

Research-driven investigations into the effects of comprehensive faculty training 

programs shed light on how pedagogical expertise and technological acumen translate 

into enhanced course design, instructional effectiveness, and ultimately, improved 

student achievements. These empirical insights underscore the transformative potential 

of equipping faculty with the tools and strategies needed to navigate the evolving 



Sampson Community College  

  

18  

educational landscape, emphasizing the indispensable link between well-prepared 

educators and positive learning outcomes. “[There is] a significant difference between 

students who were taught by instructors who had professional development in teaching 

strategies that promoted student engagement and those students who had instructors 

without this type of professional development. In other words, instructors’ behaviors 

that engaged students were rated significantly higher for those instructors who had 

training in engagement strategies as measured by student responses in a student 

engagement survey” (Bigatel & Edel-Malizia, 2018). Increased interpersonal connection 

within the parameters of the course, whether with the instructor or with student peers, 

has been found to positively influence student learning, according to a meta-analysis of 

studies on interaction in online learning (Jagger & Xu, 2016).  

Key Insights 

Research underscores the importance of student preparedness for online learning, 

highlighting key skills such as time management, digital literacy, and adaptability. It also 

emphasizes the crucial role of faculty readiness in providing high-quality online 

education, especially in terms of engaging students and applying effective online teaching 

strategies. Numerous studies point to the importance of well-designed online courses and 

interactive teaching methods for enhancing student engagement and achievement. The 

literature consistently shows that frequent and meaningful interactions between students 

and faculty are essential for the success of online learning. Additionally, research 

recognizes the varied needs of online learners, including the unique challenges 

encountered by first-generation college students and those from diverse socio-economic 

backgrounds. 

To make the Quality Enhancement Plan evidence-based, it is crucial to directly connect 

the insights from the literature review with specific QEP strategies. 
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Chart: Literature Review Insights and Related QEP Strategies 

Insight Explanation Link to SCC’s QEP 

Strategy 
Efficacy of 

Interactive 

Online 

Learning 

Environments 

Research shows that 

interactive online 

environments 

improve student 

engagement and 

learning outcomes 

QEP includes the 

implementation of interactive 

modules in the Crew Course, 

designed to foster greater 

student engagement and 

participation 

Importance 

of Faculty 

Training in 

Online 

Education 

Studies indicate that 

faculty training in 

online andragogy is 

key to successful 

online programs 

Navigator Course for faculty 

focuses on developing skills 

in online course design and 

delivery, directly addressing 

this need 

Student 

Readiness for 

Online 

Learning 

Research highlights 

the importance of 

student readiness for 

online learning for 

their academic 

success 

Crew Course includes 

modules on digital literacy 

and online learning strategies, 

specifically targeting this area 

of student preparedness 

Need for 

Continuous 

Feedback in 

Online 

Courses 

Continuous 

feedback is essential 

for student learning 

and course 

improvement in 

online settings 

QEP includes a feedback 

mechanism in both the Crew 

and Navigator courses, 

allowing for ongoing 

adjustments based on student 

and faculty input 

Impact of 

Technology 

on Student 

Engagement 

The effective use of 

technology can 

significantly 

increase student 

engagement in 

online courses 

QEP integrates advanced 

educational technologies in 

online courses to enhance 

student interaction and 

engagement 

 

By explicitly linking these key insights from the literature review to specific strategies 

within the QEP, Sampson Community College ensures that its plan is grounded in 

academic research and best practices. This approach not only strengthens the QEP's 

foundation but also demonstrates the institution's commitment to data-driven and 

research-informed decision-making. 

Conclusion  

Many factors contribute to low online success rates at the community college level, but 

enhancing online training for faculty and students can help rectify deficiencies in student 

achievement. The symbiotic relationship between well-prepared students and educators 



Sampson Community College  

  

20  

lies at the heart of successful virtual education. Student orientations empower learners to 

navigate digital platforms with confidence, while faculty training equips educators to 

create engaging, effective online courses. As both students and educators embrace the 

opportunities presented by online learning, the investment in orientation and training 

emerges as a crucial factor in achieving optimal learning outcomes and ensuring a 

seamless transition into the digital age of education.  

The insights gained from the literature review are not merely academic observations but 

are the bedrock upon which the Viking CREW's strategies are built. Each strategic 

decision in our QEP—from student readiness programs to faculty development 

initiatives—finds its rationale in the robust body of research reviewed. By aligning our 

strategies with these insights, SCC's Viking CREW initiative is poised to effectively 

enhance the online learning experience, fostering an environment where both students 

and faculty can thrive in online learning. 
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Creation of Goals and Outcomes  

The QEP Core Team first defined the overarching goal of the project by reviewing internal 

data to determine an appropriate target. At SCC, student success and retention in online 

classes has traditionally lagged behind face-to-face classes, as evidenced below in a chart 

depicting SCC internal data:  

2018-2019 - 2022-2023 Success Rates by Delivery Method 
Year/Term Blended Hybrid Online Traditional Grand Total 

2018-2019 71% 80% 74% 82% 77% 

-2018FA 64% 76% 73% 75% 72% 
-2019SP 66% 84% 77% 80% 77% 

-2019SU 84% 79% 72% 92% 82% 

2019-2020 71% 86% 75% 82% 79% 

-2019FA 79% 83% 75% 82% 80% 
-2020SP 83% 76% 74% 74% 77% 

-2020SU 50% 100% 76% 91% 79% 

2020-2021 85% 73% 72% 85% 79% 
-2020FA 81% 68% 72% 66% 72% 

-2021SP 80% 58% 73% 93% 76% 

-2021SU 94% 92% 71% 97% 89% 

2021-2022 89% 80% 73% 83% 81% 
-2021FA 85% 71% 72% 78% 77% 

-2022SP 86% 84% 72% 79% 80% 

-2022SU 97% 84% 75% 91% 87% 
2022-2023 90% 74% 75% 83% 81% 

-2022FA 93% 82% 75% 83% 83% 

-2023SP 85% 77% 76% 79% 79% 

-2023SU 93% 64% 75% 86% 80% 

Grand Total 81% 79% 74% 83% 79% 

 

In accordance with state performance measures, SCC considers “success” in a course to be 

achieved with a grade of C or higher. This is a significant benchmark since grades lower than 

C cannot be transferred to other academic programs or institutions. 

As illustrated in the table showing success rates for the 2018-19 to 2022-23 school years, both 

traditional and online course passing rates have increased modestly over the last five years. 

SCC’s five-year student success rate average for the traditional method of instruction is 83%, and 

the five-year student success rate average for the online method of instruction is 74%. The 

aggregated success rate for all delivery methods is 79%. The team set a goal to raise student 
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success rates in online courses by 5%; the baseline was established through analysis of the five-

year online success average. 

 

The team thus arrived at the baseline online student success rate of 74%. An increase of 5% in 

success rates in online classes would close the gap between online courses and overall passing 

rates at SCC.  

QEP Goal: Improve success rates for online curriculum courses by 5% above baseline 

(from 74% to 79% over five years). 

SCC’s goal of improving online course success rates is well-aligned with broader educational 

standards. Based on the team’s review of literature, it reflects an understanding of national 

trends, adheres to accreditation standards, and incorporates contemporary andragogical 

approaches. This goal not only sets a benchmark for SCC’s performance but also contributes to 

the wider conversation on enhancing the quality of online education. 
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Next the team considered the information gleaned from the literature review to determine 

appropriate strategies to achieve the goal. The team decided on a two-pronged approach to 

address both students and faculty. The QEP team would create a student online learning 

readiness course, the Viking Crew Course, with the objective of preparing students for online 

courses by setting expectations, explaining course functions, and teaching skills for online 

student success. The other focus of the project would be the creation of the Viking Navigator 

certification, with the objective of preparing faculty to create engaging online courses that 

prioritize communication and align individual instructors’ strengths with respect for their unique 

content and student needs. 

The team then assessed the technological and “soft” skills required for success in online learning 

to create the following student learning outcomes (note: “CREWmates” refers to the students 

who successfully complete the Crew Course): 

SLO 1.1: CREWmates will identify key skills in resilience, responsibility, and 

communication essential for succeeding in online courses. 

SLO 1.2: CREWmates will demonstrate understanding of computer and digital literacy 

skills, such as user interface navigation, file management, and system and software 

requirements, to be ready for successful online course participation. 

SLO 1.3: CREWmates will demonstrate understanding of Moodle navigation: login, tool 

use (email, discussions, video), assignment submission, online assessments, and resolving 

connectivity issues for effective online learning. 

These outcomes set clear, quantifiable targets for students to achieve a defined level of 

proficiency in both practical application and theoretical understanding of the necessary tools and 

skills for online learning success. Each SLO aligns with a component of the Crew Course that 

will teach and assess the skills outlined in the SLO. The team set a target of 95% successful 

completion for the Crew Course, which is mandatory for all students before registration. This 

decision acknowledges the reality that some students may not be able to successfully complete 

the course. In such cases, Success Coaches consult with the student in question to redirect their 

enrollment strategy towards face-to-face coursework. Following this consultation, the coach is 

empowered to waive the Crew Course requirement. Each of the three Crew Course end-of-

module tests assesses requisite online success skills. The passing threshold for the Crew Course 
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tests is set at 85%, reflecting a level of competency deemed sufficient for succeeding as an 

online student.  

The team addressed the faculty component of the plan by creating an instructional outcome 

(note: “Navigators” refers to faculty who have completed the Viking Navigator certification). 

 

Instructional Outcome: Navigators will produce online courses that utilize best practices, 

enhanced communication, and engaging content.   
 

This instructional outcome clearly defines the goal of the training, which is for Navigators to 

create online courses that incorporate best practices, improved communication methods, and 

engaging content. It provides a clear and measurable objective that sets a high standard for the 

quality of the courses Navigators will produce. By emphasizing best practices, enhanced 

communication, and engaging content, the outcome ensures that the resulting online courses will 

be effective in engaging learners and providing a high-quality learning experience. It also aligns 

with the overall purpose of the training course, which is to enhance the quality of online courses, 

making it a relevant and meaningful instructional outcome. 

 

SCC’s Strategic Plan for 2022 – 2025 is “Achieving Excellence” and focuses on the themes 

of Effectiveness, Engagement, and Excellence. The Viking CREW initiative aligns with the 

goals and objectives of the institution’s strategic plan by working towards effective and 

innovative teaching, effective student support, and student and employee excellence. The 

following table depicts the alignment of CREW objectives with SCC’s Strategic Plan:  
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Chart: Strategic Plan Goals & Objectives and CREW Objectives 

Strategic Plan Goals Strategic Plan Objectives CREW Objectives 

Strategic Plan Goal 1: 
Effective & Innovative 

Teaching 

1.1 Student experiences in distance 

learning courses will meet or exceed 

those in other NCCCS and regional 

UNC institutions, reflect the creative 

teaching of SCC faculty, and provide 

adequate opportunities for 

supplemental student-faculty 

engagement  

 

 

 

Objective 1:   
Online Student Preparation  

Prepare students for online 

courses by setting expectations, 

explaining course functions, and 

teaching skills for online 

student success.  

 

 

Objective 2:   
Online Faculty Readiness  

Prepare faculty to create 

engaging online courses that 

prioritize communication and 

align individual instructors’ 

strengths with respect for their 

unique content and student 

needs. 

1.2 Support faculty efforts to provide 

superior instruction in classrooms, 

laboratories, clinical settings, and shop 

spaces  

 

Strategic Plan Goal 2: 
Effective Student 

Support 

2.1 Effectively employ early 

intervention strategies that promote 

academic resilience and meet the 

learning needs of all students  

   

Strategic Plan Goal 7: 

Student Excellence 

7.1 Meet or exceed all NCCCS  

Performance Measures for Student  
Success  

 

Strategic Plan Goal 8: 
Employee Excellence 

8.2 Expand opportunities for 

professional and leadership  
development  

 

SCC’s QEP team believes that by implementing dual strategies of preparing students for the 

realities of online learning and preparing faculty to deliver high quality online instruction, we 

can meet or exceed our goal of a 5% increase in student success rates in online classes over a 

five-year span. These goals, objectives, and outcomes align with SCC’s mission and strategic 

plan and are achievable with the resources the College can devote to the project.    
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Part V - QEP Actions and Implementation Timeline  
  

SACSCOC 7.2c – The institution has a QEP that focuses on improving specific student 

learning outcomes and/or student success.  

To address the goals and objectives set out by the Viking CREW project, the Core Team 

tasked two implementation teams with the development of the Viking Navigator course 

for online faculty development and the Crew Course, a student orientation to online 

learning.  

Viking CREW Framework and Strategies                       

The Viking CREW Core Team identified through research the most common 

intrinsic and extrinsic barriers to success for online students. Faculty experiences 

correspond with this evidence; the most common reasons students are not 

successful are as follows: 

 

Table: Intrinsic and Extrinsic Barriers to Online Learning  

Intrinsic Barriers  Extrinsic Barriers  

Online learning expectations   Online teaching expectations   

Basic Computer/Academic/Technology Skills   Cost and access to the Internet and technology 

support  

Learner motivation issues   

   

Inadequate interaction with instructors and 

peers  

Time Management   Variable course standards and policies  

  

The two components of the Viking CREW project – the Crew Course and the Navigator Course 

- aim to reduce or remove these barriers by providing resources and support for struggling 

students and guidance for instructors in constructing accessible and engaging online courses.  

  

 

 

 



Sampson Community College  

  

27  

The Viking Crew Course: Preparing Students for Online Learning  

  

The Viking Crew Course Development Team, one of the QEP Implementation Teams, 

developed an orientation and training course required for all incoming students. Holds 

were placed on student accounts blocking registration until the student met the threshold 

for success in the course. By participating in the Crew Course, new students will be able 

to assess their own readiness for online learning, understand the responsibilities and 

expectations of online students, remediate deficiencies in basic computer literacy, and 

understand how to use and navigate the LMS.  

The Viking Crew Course will consist of three modules:  

• Viking Mindset (Online Student Success Skills)  

• Ready the Ship (Basic Computer Literacy and Preparation)  

• Study the Map (Moodle Navigation)  

At the beginning of each module, students take a pre-test to assess their knowledge of the 

module's contents. Students who achieve a score of 85 or higher will be allowed to 

continue to the next module without completing the module's lessons. A score of less 

than 85 will require the student to participate in the module’s lessons and activities 

before moving on. A score of 85 or higher on all three modules will indicate successful 

completion of the course and remove the student’s registration hold.  

Module 1: Viking Mindset  

Module 1 of the Crew Course works towards achieving the following outcome:   

 

The first module encourages students to adopt the “Viking Mindset” for online education. 

This module focuses on “soft skills” that contribute to student success, such as resiliency, 

responsibility, and effective communication. Module 1 seeks to clarify the expectations of 

the online learning experience.  

SLO 1.1: CREWmates will identify key skills in resilience, responsibility, and 

communication essential for succeeding in online courses. 
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Upon successful completion of Module 1, students will be able to identify their own 

strengths and weaknesses based on identified characteristics and skills of successful 

online learners. They will be able to manage their time appropriately, prioritize their 

tasks, organize their work, and hold themselves accountable for their success. These 

skills go far beyond the online learning experience and will transfer to all areas of 

student life now and employment opportunities in the future.  

Viking Mindset Skills  

Responsibility and Accountability—effectively prioritize tasks to meet goals, complete tasks 

on time, follow directions, comply with instructor expectations and deadlines, show consistent 

reliability and academic integrity.  

Adaptability—learn in a new format and adapt to changing technologies, methods, processes, 

and learning environments.  

Organizational Skills—manage time appropriately using calendars, task lists, to-do lists, 

schedules and other tools to effectively categorize, organize, and manage tasks.  

Interpersonal Skills and Teamwork—effectively work with others to solve problems and 

complete tasks.  

Problem Solving—effectively identify problems and potential causes of problems in the 

online learning environment and take steps to resolve those problems and find solutions.  

Students will then move on to Module 2.  

  

Module 2: Ready the Ship  

Module 2 of the Crew Course works towards achieving the following outcome:   

 

In this module, students assess, learn, remediate, and acquire basic computer skills. Students 

deficient in these skills will go through accelerated remediation within the Crew Course, 

acquiring the basic computer skills needed to enroll in and successfully complete an online 

course.   

 

 

 

SLO 1.2: 

CREWmates will demonstrate understanding of computer and digital 

literacy skills, such as user interface navigation, file management, and system 

and software requirements, to be ready for successful online course 

participation. 
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Computer Literacy Skills        

Computer concepts   

• Navigate tool bars, desktops, windows, menus, tabs, and dialog boxes.   

• Use components of windows.   

• Recognize system and software applications.   

• Identify computer specifications and software requirements for online courses.  

File management and naming  

Digital literacy (Internet usage)  

Communication in an online format   

• Send and receive email, replying to and forwarding messages.   

•  Create attachments, screen shots, email etiquette.   

•  Detach and save files.  

Students will then move on to Module 3.  

  

Module 3: Study the Map  

Module 3 of the Crew Course works towards achieving the following outcome:   

 

In Module 3, students will assess, learn, remediate, or acquire an ability to navigate the LMS 

(Moodle) successfully. Students deficient in these skills will go through accelerated 

remediation in the Crew Course. Upon successful completion, students will be able to 

navigate Moodle and successfully submit assignments, take assessments, and participate in 

online discussions.   

Moodle Navigation Skills  

Log in to Moodle  

Navigate online courses  

Use Moodle Tools:   

• Email and Moodle messages   

• Discussion boards  

• Gradebook   

• Video hosting tools  

Upload files, submit assignments, view/print attached files  

Take online assessments  

SLO 1.3: 
CREWmates will demonstrate understanding of Moodle navigation: login, 

tool use (email, discussions, video), assignment submission, online 

assessments, and resolving connectivity issues for effective online learning. 
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Manage wireless, mobile device, and dial-up issues  

Development of the Crew Course began in Year 0 of the QEP with a pilot of the program 

beginning fall of 2023. All student learning actions will be implemented in Year 1.  

  

Additional Student Support  

Increased Online Tutoring Support  

Sampson Community College adopted Upswing tutoring service in spring of 2023 in 

anticipation of increased need for online students.   

Upswing’s tutoring platform is designed to provide a comprehensive approach to address 

student concerns. It includes additional tutoring and outreach to empower the student to 

self-identify and advocate for themselves. Upswing provides online access to instant 

tutoring 24 hours a day, seven days a week to support on-campus tutoring options. This 

access is important to the online student who does not live close to campus, may need 

assistance beyond the regular work hours of campus due to activities of daily life, or has 

other scheduling conflicts. The platform provides students the ability to schedule peer-to-

peer tutoring without going through a mediator.   

Increased One-on-One Student Support  

A Success Coach model was implemented in fall 2023, requiring new students to meet 

with a Success Coach before registration for their second term. During these meetings, 

coaches will review the student’s academic progress, remind the student of support 

services provided by the college, and discuss the student’s plans for the next academic 

term. Students struggling with online courses will be reminded of the Crew Course that 

remains available as a resource to all students during their enrollment at SCC, or the 

student will be encouraged to take face-to-face courses in the future.  

Crew Course Prerequisite for Online Course Registration   

SCC will automatically place the Crew Course in students’ SCC apps page once they are 

accepted. Students must successfully complete the Crew Course before they can register 

for online courses. If they do not complete it, they will not be permitted to register for 

online courses. Requirements for registration will be provided both inside the Crew 

Course and through marketing and change management strategies, namely in required 

meetings with Success Coaches for all incoming students.   
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The Viking Crew Course will also be made available at any time during the semester for 

students who may wish to revisit the concepts therein. All students with access to the 

LMS will be enrolled in this continuous course. Contracted software development group 

(ADG) developed scripts to automate enrollment in the Crew Course and to report 

successful completions. QEP Crew Course Development Team members developed the 

Viking Crew Course. Development of the course and scripts began in Year 0 of the 

QEP. Development of automated processes began in Year 0 of the QEP with a pilot of 

all parts in the fall of 2023. All registration actions will be implemented beginning Year 

1, after which students will be encouraged to take the Crew Course upon acceptance into 

SCC and directed to it before registration.  

Viking Navigator Certification: Enhancing Online Instruction  

SCC faculty preparedness for online instruction is also addressed as part of the Viking 

CREW project. The Navigator Course addresses online faculty readiness and works 

towards achieving the following instructional outcome:  

 

Three-quarters of SCC faculty, both full- and part-time, currently teach at least one 

online course:  

  Total   Full-Time   Part-Time  

All Faculty  88  51     

74.5% online 

37     

75.7% online 
Online Faculty  66  38   28   

*Source: SCC Fall 2022 Data  

Currently, new faculty and incoming adjunct faculty are required to receive training in the 

technical operations of the LMS, but no courses for best practices in online instruction are 

required by SCC. The Navigator course will provide much-requested training in 

andragogy and technology for full and part-time faculty. SCC aims to certify all online 

faculty within five years of the program’s implementation.     

Detailed below are two pathways for faculty to become Navigator Certified:   

IO 2.1: Navigators will produce online courses that utilize best practices, enhanced 

communication, and engaging content. 
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Pathway 1: The Navigator Course  

The Viking Navigator Course Development Team, one of the QEP Implementation 

Teams, is overseeing the development of a training course for online faculty based on best 

practices in online education. The concepts of the course will be inspired by the text 

Teach Students How to Learn: Strategies You Can Incorporate into Any Course to 

Improve Student Metacognition, Study Skills, and Motivation by Saundra Y. McGuire as 

well as the Community of Inquiry model (Garrison, Anderson, & Archer, 2000) which 

illustrates how teaching presence, social presence, and cognitive presence are overlapping 

concepts, each impacting the other in the creation of a learning experience that meets the 

needs of all learners. This course is being developed through a partnership between 

members of the team, the Teaching Excellence Coordinator, and a contracted instructional 

designer.   

 

Table: Community of Inquiry Model (Garrison, Anderson, & Archer, 2000)  

  

The following components will be included:  

Intro to Online Education • Types of online learning  

• Benefits & Challenges 

Online Course Design • Converting instruction to online 

learning Cognitive load concepts  

• Human factoring & navigation  

• Planning for online learning  

• Incorporating audio & visual stimuli 
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Incorporating Learning 

Interactions 
• Student 

interactions 

• Engaging activities  

• Interaction plans and methods  

• Questioning techniques  

• Developing effective online content 

Building Community • Humanizing online courses  

• Welcome and introductions  

• Effective interactions  

• Student assessment and feedback  

• Discovery learning 

  

This course will be hosted in Moodle, SCC’s LMS. The Navigator Course Development 

Team created guidelines for course delivery and incentives for faculty completion. The 

Team began its work in fall of 2022 by undertaking a similar course offered by a large 

regional community college (Wake Tech’s EPIC Course for online instructor 

certification) and reading the McGuire text. Regular meetings to plan the course’s specific 

content took place bi-weekly prior to selection of the course developer. Navigator training 

will be conducted in cohorts; in the first semester, volunteers will be solicited. In 

subsequent semesters, groups of faculty members from select departments will be 

enrolled. Faculty who complete the Navigator course will be awarded credit for all 15 

hours of required professional development as an incentive. This will also be included as 

part of the faculty member’s performance evaluation.  

Instructors who successfully complete the Navigator Course will receive Navigator 

Certification, which will better prepare them to teach online courses at SCC. Instructors 

who are experienced in online instruction and have taught online in the past can opt for 

Pathway 2, described below.  

Pathway 2: Navigator Certification Review  

Experienced faculty may be familiar with online best practices and andragogy. If an 

instructor has put these elements in place, they will be observable in the instructor’s 

existing online courses. These instructors may choose to submit an existing course for 

review.  
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Review Process: The submitted course will be reviewed by a team of evaluators 

consisting of the Teaching Excellence Coordinator and relevant department/division 

chairs. A rubric and framework of expectations will be made available to all faculty via 

the SCC Faculty Moodle page and developed using the State University of New York 

(SUNY)’s Online Course Quality Review (OSCQR) framework. Each member of the 

evaluation team will complete a rubric form and provide feedback to the instructor in a 

meeting meant to encourage a conversation about the course’s strengths and 

weaknesses. The instructor will be given the option to make any necessary changes and 

schedule a follow-up review meeting. Once the team has determined that the course 

meets expectations and standards and achieves a score of at least 90 on the OSCQR 

rubric, the instructor will be awarded Navigator Certification.  

Rubric Development: The Navigator Course Development Team, with the Teaching 

Excellence Coordinator, is developing a rubric and framework of expectations for online 

courses and making these available on the SCC Faculty Moodle page. This rubric will 

utilize SUNY’s OSCQR framework (Appendix G).  

Criteria for Eligible Courses: The Navigator Course Development Team is developing 

criteria for courses eligible for review.   

Targeted Training: If the instructor is not immediately certified during the course review 

process, he or she may opt to either implement the review team’s feedback or to take the 

Navigator Course.  

Exemplary Courses: Course shells that demonstrate excellent design and delivery 

practices will be posted on the SCC Faculty Moodle page. Creators of these courses will 

be publicly recognized.  

Quality Assurance: The Teaching Excellence Coordinator will conduct scheduled reviews 

of online course sections. The selected courses will be reviewed based on the established 

rubric and framework of expectations. The results of this review will be shared with the 

instructor and the instructor’s immediate supervisor. The instructor's supervisor can 

determine how to further direct the instructor based on the results of the review.  
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Marketing Plan for the QEP  

Marketing for the QEP began in the spring of 2022 when the QEP Marketing Team 

released a video to the faculty and staff explaining what a QEP is and how it would impact 

the college. Faculty and staff have been regularly updated about the progress of the QEP at 

monthly  

“Sampson Shares” meetings. At the “Welcome Back” meeting for faculty and staff in 

January 2023, QEP co-chairs presented a sneak-peek of the QEP’s goals and strategies.   

Official QEP Launch  

The QEP Marketing Team threw an official launch party for the Viking CREW initiative 

on August 8th, 2023, which is a professional development day for faculty and staff 

before the fall semester starts. The College provided a catered lunch and organized 

challenges and games with incentives and prizes to raise awareness of the QEP’s 

mission. An informational skit and several videos explaining the QEPs goals and how 

they will be achieved accompanied the festivities and each employee received a Viking 

CREW-branded T-shirt, mug, Viking helmet, tattoo and sticker. Photos and screenshots 

of the event can be found in Appendix I.  

Student Awareness  

To kick off the awareness campaign, the QEP Team conducted a college-wide “logo design 

contest” in the fall of 2022 to design a logo for the Viking CREW initiative. The team 

received multiple entries and awarded the winning student a $100 gift card and the 2nd 

place student a $50 gift card. The resultant student submission inspired the logo, which 

appears on the QEP webpage and on all promotional materials including T-shirts, 

merchandise, and outdoor flags.  

Beginning fall of 2023, the QEP Marketing Team launched a college-wide marketing 

campaign to create awareness of the new Crew Course requirement for student 

registration. The course is listed in the “Next Steps” email sent to students upon 

admission into the college (Appendix J). Students will have a hold placed their accounts 

until the Crew Course is complete and will not be allowed to register for classes. This is 

communicated to them through multiple reminder emails and their required meeting with 

their assigned Success Coach, and their meeting with their academic advisor.  

http://launch/#_Appendix_I._
http://launch/#_Appendix_I._
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Additionally, the team is employing various marketing strategies and promotional events 

both on campus and online.  

Other Marketing Initiatives  

The Viking CREW initiative maintains a presence on campus by presenting updates and 

information at student orientations, Fall Festival, Spring Fling, and other college events. 

All faculty and staff receive a bi-monthly “The Virtual Viking” emailed newsletter with 

updates on the project, fun facts, and entertaining videos.   

Press releases, videos, social media, digital signage, newsletters and emails are used to 

promote the rollout of the Viking CREW and celebrate milestones throughout the 

campaign. The QEP Marketing Team helms these efforts.  
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Viking CREW: Implementation Timeline  

  
Objective 1: Online Student Preparation  2022-2023  2023-2024  2024-2025  2025-2026  2026-2027  2027-2028  2028-2029  

Activities  Responsibility  FA  S 
P  

S 

U  
F 

A  
S 
P  

S 

U  
F 

A  
S 
P  

S 

U  
F 

A  
S 
P  

S 

U  
F 

A  
S 
P  

S 

U  
F 

A  
S 
P  

S 

U  
F 

A  
S 
P  

S 

U  

Research best practices 

for student online 

orientation  

Crew Course  
Development Team  

X  X                                                           

Develop Crew Course 

Modules  
Crew Course  
Development Team  

      X                                                        

Develop registration 

process and online course 

enrollment for Crew 

Course  

Crew Course  
Development Team  

      X                                                        

Market Crew Course to 

students and staff  
QEP Marketing 

Team  
         X  X  X  X  X  X  X  X  X  X  X  X  X  X  X  X  X  X  

Test, assess, and revise 

automated student 

enrollment and other 

registration actions  

Crew Course 

Development Team 

and Assessment 

Team  

      X  X                                                     

Implement/assess and 

adjust Crew Course holds  
Crew Course 

Development Team 

and Assessment 

Team  

         X  X  X                                               

Implement actions 

recommended for 

improvement by Core 

Team  

Crew Course  
Development Team  

            X        X        X        X        X        X     

Crew Course fully 

operational for all 

students  

Crew Course  
Development Team  

         X  X  X  X  X  X  X  X  X  X  X  X  X  X  X  X  X  X  
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Objective 2: Online Faculty Readiness  2022-2023  2023-2024  2024-2025  2025-2026  2026-2027  2027-2028  2028-2029  

Activities  Responsibility  F 

A  
S 
P  

S 

U  
F 

A  
S 
P  

S 

U  
F 

A  
S 
P  

S 

U  
F 

A  
S 
P  

S 

U  
F 

A  
S 
P  

S 

U  
F 

A  
S 
P  

S 

U  
F 

A  
S 
P  

S 

U  

Research best 

practices for online 

faculty development  

Navigator Course  
Development 

Team  

X  X                                                           

Develop Navigator  
Course Modules 

(Pathway 1)  

Navigator Course  
Development 

Team  

      X  X                                                     

Create rubric and 

framework of 

expectations for 

online courses  

Navigator Course  
Development  
Team  

      X  X                                                     

Phased  
implementation of 

Pathway 1  

Teaching 

Excellence 

Coordinator  

            X     X  X     X  X     X  X     X  X     X  X     

Develop criteria for 

eligible courses for 

review (Pathway 2)  

Navigator Course  
Development 

Team  

      X  X                                                     

Phased  
implementation of 

Pathway 2  

Teaching 

Excellence 

Coordinator  

                  X  X     X  X     X  X     X  X     X  X     

Support faculty in 

designing, 

developing and 

delivering online 

courses   

Teaching 

Excellence 

Coordinator  

            X  X  X  X  X  X  X  X  X  X  X  X  X  X  X  X  X  

Exemplary course 

shells identified and 

made available to 

faculty   

Teaching 

Excellence 

Coordinator  

            X        X        X        X        X        X     
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Implement actions 

recommended for 

improvement by 

Advisory Committee  

Navigator Course  
Development  
Team and  
Teaching  
Excellence  
Coordinator  

                     X        X        X        X        X     

  

  

Administrative, Marketing, and 

Evaluation, Activities  
2022-2023  2023-2024  2024-2025  2025-2026  2026-2027  2027-2028  2028-2029  

Activities  Responsibility  F 

A  
SP  SU  F 

A  
SP  SU  F 

A  
SP  SU  F 

A  
SP  SU  F 

A  
SP  SU  F 

A  
SP  SU  F 

A  
SP  SU  

Launch Viking 

CREW Initiative  
All QEP Teams           X                                                     

Monitor and provide 

oversight of project 

implementation  

Advisory 

Committee  
X  X  X  X  X     X  X     X  X     X  X     X  X     X  X     

Create rubric and 

framework of 

expectations for 

online courses  

Navigator Course  
Development  
Team  

      X  X                                                     

Plan Assessments  Maintenance Team 

and Co-Directors  
X  X     X        X        X        X        X        X        

Implement 

Assessments  
Maintenance Team 

and Co-Directors  
            X        X        X        X        X        X     

Analyze assessment 

findings and report 

outcomes to 

implementation 
teams and advisory  
committee  

Maintenance Team 

and Co-Directors  
               X        X        X        X        X        X  
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Evaluate project 

outcomes and 

impacts. Make 

recommendations to 

implementation 

teams.  

Core Team                    X        X        X        X        X       
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Part VI – Organizational Structure, Resources, and Budget  
  

SACSCOC 7.2d – The institution has a QEP that commits resources to initiate, implement, and 

complete the QEP.  

QEP Roles and Responsibilities  

The organizational structure of Viking CREW is intended to provide broad-based participation 

and input from academic and non-academic divisions of the College. This structure allows for 

open communication and resolution of concerns or issues related to the program. Responsibilities 

are clearly defined and distributed to promote continuity and sustainability of activities over 

time. The organizational structure provides appropriate administrative oversight to ensure that  

CREW and all related activities are aligned with the College’s mission, vision, and goals. The 

following positions are identified to implement, coordinate, and manage CREW.   

QEP Organizational Chart  

  

QEP Core Team   

The QEP Core Team is comprised of six permanent appointments: QEP Co-Directors (Chairs), 

Coordinator of Planning & Research, Dean of Student Services, Director of Distance Learning, 

and Registrar. The Team also includes two faculty appointments (one each from Arts & Sciences 

and Health Sciences) and two staff appointments, which may rotate throughout the five-year 

timeline. Team members represent their respective areas to help with early detection and 

resolution of potential problems. The Team will provide feedback on assessment results, goal 

attainment, best practices, and other suggestions related to CREW. In addition, Team members 

will help plan and coordinate QEP campus events and the five-year QEP report.   
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Co-Directors   

The Co-Directors of CREW serve as chairs of the QEP Core Team and work collaboratively with 

the QEP Implementation Teams, Administrative Support, the Vice President of Academic and 

Student Affairs, and outside contractors. These individuals also serve as a liaison between the  

QEP Core Team, the College’s Planning & Policy Committee, and the divisions of the College to 

facilitate an ongoing process of enhancement, assessment, and planning. Primary responsibilities 

include scheduling and planning all QEP committee meetings, managing the budget, presenting 

related information to the Planning & Policy Committee and managing the creation of the 

Navigator and Crew Courses. The QEP Co-Directors are responsible for coordinating and 

managing all efforts related to the implementation of all CREW-related activities. This position 

is also responsible for analyzing data and coordinating any adjustments or realignments 

necessary to achieve desired outcomes. The Co-Directors will also assist with educating the 

College and community about updates regarding the QEP and will assist with the preparation of 

the QEP five-year report.  

Crew Course Team  

The Crew Course Team, chaired by the Co-Directors, manages the creation and implementation 

of the student online readiness course. The team finds, vets, and chooses the delivery platform, 

outside contractors, and all course content. The team is responsible for creating original course 

content. The team also oversees integration of the course into existing technology infrastructure 

and monitors the initial phases of implementation, revising as needed, to ensure that all newly 

admitted students complete the course.  

 

Navigator Course Team  

The Navigator Course Team, chaired by the Co-Directors, oversees the creation and 

implementation of the faculty online preparedness course. This team evaluates and chooses 

course delivery, software, and design options and oversees contracted instructional design team. 

The team reviews all course components and offers feedback. The team will monitor the initial 

phase of implementation and make revisions as needed.  
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The Navigator Course Team is also responsible for constructing a framework for faculty course 

evaluation.      

  

Marketing Team   

The Marketing Team is responsible for developing and implementing marketing and 

communications initiatives and procedures that include building awareness of and 

communications pathways and networks for the QEP and reinforcing the initiative to maintain 

and improve its momentum. The membership of this team includes the Student Engagement & 

Enrollment Coordinator and the Director of Marketing. The Marketing Team will be chaired by 

the QEP Co-Directors.  

  

Maintenance Team  

The Maintenance Team collects, compiles, and reviews outcomes assessment reports from the 

implementation teams and prepares internal reports for the QEP Core Team on the effectiveness 

of the Viking CREW. The reports will include recommendations for changes and improvements 

based on analysis of results. The Maintenance Team is chaired by the QEP Co-Directors and 

includes the Registrar and the Dean of Student Services.  

  

Personnel  

To ensure the success of this QEP, proper leadership and sufficient personnel resources are 

required. Sampson Community College will invest sufficiently in the human resource needs for 

this project.  

  

QEP Co-Directors   

The QEP Co-Directors are full-time, 12-month faculty members who collaborate with the college 

community to successfully implement the QEP. These two individuals will devote 33% of their 

efforts toward the design, development, implementation, evaluation, and management of the 

QEP. These positions will be 25% funded for the duration of the QEP project. The faculty 

members will receive a course reduction to serve as Co-Director and will recommend appropriate 

adjustments to QEP initiation and implementation schedules as needed to achieve strategic goals 

and adapt to institutional policy.   
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Teaching Excellence Coordinator  

The Teaching Excellence Coordinator is a full-time, 12-month faculty member who will devote 

efforts toward the design, development, and delivery of the Navigator Course. The coordinator 

will receive a course reduction to provide support for faculty. This new position will be created 

to assist with the Sampson Community College QEP design, development, accessibility concerns 

and assessment of QEP initiatives. This position will be 25% funded for the duration of the QEP 

project.   

  

Media Consultant   

The media consultant records and edits multimedia content for QEP initiatives. The position is 

filled by the Director of Marketing.  

  

Impact of QEP on Existing Positions   

The QEP affects the existing responsibilities of existing positions. The existing teaching 

responsibilities of the Co-Directors have been shared with other faculty in that department to 

compensate for the 33% course reduction for these individuals. The addition of the Teaching 

Excellence Coordinator position will help alleviate the significant increase in workload for the 

Distance Learning department. Recognizing that workflow adjustments will occur due to this 

initiative, impact funding has been set aside for use as needed.   

  

Professional Development  

Sampson Community College is also investing in the continuing professional development of its 

faculty. All faculty members who complete the online teaching certificate program will be 

compensated by credit for SCC’s required 15 hours of professional development.   

The QEP Co-Directors, who are the primary designers and developers of the training materials, 

also need training on the design tools to be used. The primary tool for which training is required 

is ADG’s proprietary software, which was used to create interactive lessons. ADG has provided 

unlimited training for these individuals.  
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Members of the Navigator Course Team enrolled in Wake Tech’s EPIC Course to assess the 

course components and prepare to create SCC’s version. The cost of this course was covered by 

SCC.  

SCC’s Teaching Excellence Coordinator will be an Online Learning Consortium Certified 

OSCQR Reviewer; the Coordinator will need to successfully complete an introductory overview 

of the OSCQR review and refresh process and an online course quality review and refresh with 

the OSCQR self-assessment rubric. The cost of this certification will be covered by SCC funds 

allocated to the QEP.   

  

Operational Investments  

Additional investments for assessment needs, travel, marketing, equipment, and materials are 

described below.  

Travel   

The QEP Co-Directors will attend conferences for professional development and project 

dissemination. Travel costs include registration, travel, and accommodation.  

Marketing   

A design contest was held for the logo's graphic design for this QEP. Student submissions were 

accepted and incentives were awarded to the winners. Flyers, mailers, handbooks, and other 

paper advertisements will be printed and distributed throughout the duration of the QEP. The 

QEP will be marketed at campus events such as Spring Fling and Fall Fest. T-shirts, tumblers, 

and other promotional items will also be distributed at events.  

Promotional items will have the logo printed on them.  

Equipment and Materials   

Advance Design Group provided software and technical assistance necessary for the Crew 

Course. Design of the Navigator Course was contracted to a design team.  

  

Budget and Resources  

The Viking CREW’s primary goal is to reduce online learning barriers and support student 

learning, persistence, and success in online courses. Sampson Community College has developed 

https://www.credly.com/org/suny-online/badge/suny-online-certified-oscqr-reviewer
https://www.credly.com/org/suny-online/badge/suny-online-certified-oscqr-reviewer
https://www.credly.com/org/suny-online/badge/suny-online-certified-oscqr-reviewer
https://www.credly.com/org/suny-online/badge/suny-online-certified-oscqr-reviewer
https://www.credly.com/org/suny-online/badge/suny-online-certified-oscqr-reviewer
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student and faculty preparedness strategies to achieve this goal. The college is committed to 

supporting these strategies and possesses the financial, physical and human resources necessary 

to implement these strategies and accomplish this goal. The QEP and its projected 5-year budget 

have been approved by the President, the Chief Financial Officer, and the Chief Academic & 

Student Affairs Officer.   

Existing and new resources and costs associated with the QEP have been fully considered and 

the budget to implement the plan has been developed within the means of the college, which is 

funded via allocations from the state of North Carolina. Currently, state funding used for the 

QEP is based on Full-Time Equivalent (FTE) calculations, which are based on enrollment. 

Enrollment continues to grow at SCC and enrollment growth is projected over the next five years 

as SCC increases its capacity. As state funding also includes performance-based funding, higher 

success rates in online courses will lead to additional state funding. Should state funding be 

lower than expected, other budgeted resources set aside for non-recurring expenses will be used.  

The complete budget can be found in Appendix H.  

     



Sampson Community College  

  

47  

Part VII – Assessment  
SACSCOC 7.2e – The institution has a QEP that includes a plan to assess achievement.  

The chart below outlines the Viking CREW’s key goal, objectives, strategies, outcomes, and 

measures used to evaluate outcomes. This chart will be modified throughout time with feedback 

from stakeholders and will be used as a point of reference during the planning process and as an 

outline for more comprehensive work and evaluation plans during implementation.  

Problem Statement: Often, student performance in online course sections lags compared to 

performance in traditional face-to-face sections. Many students are not aware of the skills 

necessary for successfully completing online courses. In addition, some students find that their 

online courses include the design and delivery elements they need to learn and succeed while 

other online courses meet only minimum expectations.  

Rationale: Current research in online learning suggests that when students complete online 

preparedness trainings/orientations and when faculty are trained in best practices with online 

andragogy, online learning and student success improve.  

 

Viking CREW Logic Model  

The logic model below shows the relationship between the goals and objectives of the Viking 

CREW, the actions described in the Implementation Plan, and the resulting outputs and outcomes 

of the project. For this logic model, outputs refer to the measurable, direct products of project 

activities that lead to outcomes. Outputs include training provided, new courses designed, etc. 

Outcomes refer to the learning and behavior changes that occur, or the difference that results, for 

students and faculty because of their participation in this project.  

Chart: Actions, Outputs, Timeline, and Short-Term Outcomes 

Goal: Improve success rates for online curriculum courses by 5% 

Actions  Outputs  Timeline  Outcomes  

Objective 1: Online Student  
Preparation   
Prepare students for online 

courses by setting expectations, 

explaining course functions, and 
teaching skills for online student 

success  

  
Three Crew Course modules 

and diagnostics completed:  

a. The Viking Mindset   
b. Ready the Ship   
c. Study the Map  

  

SU2023  Short-Term Outcomes  
(1-3 Years)   

  
Via Crew Course, 

students will:   
-Navigate Moodle, SCC 

email, and educational 
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1. Design, develop and 

implement Crew Course  
2. Develop registration actions 

for Crew Course enrollment 

and automated prereq/hold 

lifting for course 

registration  
3. Phased implementation of 

Crew Course for newly 

admitted students  

  
Policy, process, and 

procedures for enrolling 

students into Crew Course  
implemented  

  

FA2023  resources for success in 

online courses  

   
-Understand the 

expectations of an online 

learning environment and 

the technological skills 

and resources needed to 

be successful  

  
Crew Course operational for  
newly enrolled students  

  

FA2023  

  

  
 Chart: Actions, Outputs, Timeline, and Mid-Term Outcomes 

Overarching Goal: Improve success rates for online curriculum courses by 5%  
Actions  Outputs  Timeline  Outcomes  

Objective 2: Online Faculty  
Readiness  
Equip faculty to produce online 

courses that utilize best practices 

for online instruction  
1. Design and develop 

Navigator Course  
2. Phased implementation 

of Navigator Course  
3. Train Teaching  

Excellence Coordinator 

on OSCQR framework  
4. Refine SCC’s online 

course standards and 

rubric using the OSCQR 

framework and develop 

process for certification 

by review  
5. Support faculty in 

designing, developing, 

and delivering their 

online courses including  
accessibility 

components, in 

accordance with SCC 

Course Quality  
Standards (developed 
using OSCQR 

resources)  
6. Exemplary design and 

delivery practices 

identified and course 

shells disseminated  

  
Viking Navigator Course 
developed  

  

SU2024    
Mid-Term Outcomes (34 

Years)   

  
Via the Viking  
Navigator, instructors 

will:   
-Produce online courses 

that utilize best practices, 

enhance communication, 

and engaging content  

  

  
When taking online 

classes, students will:  

- Use online learning 

skills in their courses 

 - Navigate online 

courses to complete 

tasks    
 - Communicate with 

instructors  
- Collaborate with peers  

  

  

  

  

  
Navigator 

Course 

phased in  

  
Volunteer 

candidates 

enroll in 

Navigator  
Course  

  

FA2024  

  
All  
Instructors  
Navigator  
Certified  

  

SP2026  

  
Teaching Excellence  
Coordinator receives OSCQR 

training  

 

FA2023 – 

SP2024  

  
SCC Course Evaluation  
Rubric developed  

  

SP2024  

  
Faculty begin receiving 

assistance with online course 

design and development from  
Teaching Excellence  
Coordinator  

SP2025  
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Exemplary course shells 

developed and disseminated 

internally  

SP2025 

 

 
Chart: Actions, Outputs, Timeline, and Long-Term Outcomes  

Overarching Goal: Improve success rates for online curriculum courses by 5%  

Actions  Outputs  Timeline  Outcomes  

Administrative, Marketing, and 

Evaluation  
1.Hire personnel and convene  
Implementation Teams   
2. Launch CREW throughout 

campus to all stakeholders via 

student and faculty/staff events  
3. Monitor project outputs, 

assessments, and outcomes   
4. Plan and implement 

assessments  
5. Quality assurance reviews: 

Scheduled internal reviews of 

online courses using SCC’s 

course evaluation rubric  
6. Analyze assessment findings 

and report outputs and outcomes 

to implementation teams and Core 

Team  
7.Viking CREW Program  
Review: Evaluate project 

outputs, outcomes, and impacts 

and recommend improvements to 

implementation teams  
8. Implement actions 

recommended by Core Team 

during CREW Program Reviews   
9. Attend professional 

conferences to learn best 

practices and coordinate on 

campus professional 

development workshops with 

outside experts for  
implementation leaders and team 

members  

  
Initial implementation teams 
convened and began meeting  

  

SP2022  Long-Term Outcomes  
(4-5 Years and beyond)   

  
- Student persistence in 

online courses improves.  

- Student success in 

online courses increases   

  

  
Teaching Excellence  
Coordinator hired  

  

FA2023  

Viking CREW Launch Party  FA2023  Via Evaluation, 

improvements are 

implemented for: 

- Crew Course  
- Navigator Course   
- Assessment    
- Overall Viking CREW  
Program  

  
Summative and formative 

assessments (surveys, focus 

groups, data analysis)  
completed  

  

Every Spring 

Semester  

  
Internal Quality Assurance 

reviews begin  

  

SP2025  

  
Assessment results analyzed 

and reports compiled, 

forwarded to implementation  
teams and Core Team  

  

Every Summer 

beginning  
2024  

  
CREW Program Review 

completed by Core Team; 

recommendations for  
improvements disseminated  

  

Every Fall 

beginning  
2024  

At least two professional 

development conferences or 

in-house workshops by 

consultants attended by 

implementation leaders  

Annually  
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CREW Evaluation Plan  

SCC’s Viking CREW QEP will use formative and summative evaluation utilizing direct and 

indirect assessments. The formative assessment will start as soon as the project is put into action 

in fall of 2023 and continues throughout its entire lifespan. Its goal is to pinpoint changes or 

improvements that could be made to the project to help meet planned goals. The summative 

assessment will start in the summer of 2024. Activities for summative evaluation are meant to 

gauge the extent to which desired results and objectives have been attained.  

The evaluation plan seeks to determine the extent to which the implementation of the Viking 

CREW results in less disparity between online and in-person performance in curriculum courses 

and improved online performance of students in curriculum courses.  

The following aspects of student learning will be evaluated: 1) how well students recognize and 

put into practice strategies for overcoming online learning barriers; 2) how well students 

demonstrate and apply skills necessary for progress and successful completion of online courses; 

and 3) how well students successfully navigate online courses and turn in all assignments, 

assessments, and discussions on time.   
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The chart below explains how each goal and objective will be assessed (direct or indirect, formative or summative) and the 

criteria for success in those measures.  

Chart: Assessment Baselines, Targets, and Measurements   

Assessment 

Instrument 

Assessment Measurement 

Group 

Method Baseline Target Implementation 

Date/Frequency 

Owner 

Goal: Improve success rates for online curriculum courses 

Online student 

success rates in 

curriculum courses 

2024 - 2029 

Percent of 

measurement 

group who earn a 

C or better in 

online curriculum 

courses 

All students 

enrolled in 

online 

curriculum 

courses 2024 – 

2029 (students 

in the QEP 

cohort) 

Numerator: Of 

measurement group, 

total who earn C or 

better in online 

curriculum courses 

Denominator: All of 

measurement group 

74% of 

students earn 

a C or better 

in online 

curriculum 

courses (5 

year average, 

2017 – 2023) 

79% of students 

will earn a C or 

better in online 

curriculum 

courses over 5 

year span (2024 – 

2029) 

Fall 2024 entrants; 

each term 

QEP 

Core 

Team 

SLO 1.1: CREWmates will identify key skills in resilience, responsibility, and communication essential for succeeding in online 

courses. 
1.1.A: Viking 

Mindset test at the 

end of Module 1 of 

the Crew course to 

assess online success 

skills (Direct; 

Summative) 

Percent of 

measurement 

group who earned 

target score (85% 

or higher) on 

skills assessment 

 

 

Students in the 

QEP cohort 

Numerator: Of 

measurement group, 

total who earn target 

score on Module 1 

Skills Assessment 

Denominator: All of 

measurement group 

Baseline to be 

determined 

Spring 2023 

Will be 

determined after 

baseline 

established 

Fall 2024 entrants; 

each term 

QEP 

Core 

Team 

1.1.B: Self-check 

quizzes embedded 

within Module 1 of 

the Crew Course to 

assess online success 

skills 

(Direct; Formative) 

Percent of 

students who 

register for online 

classes will 

complete Crew 

Course Module 

1– formative 

assessments are 

required 

components of 

the module 

 

 

Students in the 

QEP cohort 

Numerator: Of 

measurement group, 

total who complete 

Crew Course Module 

1 

 Denominator: All of 

measurement group 

Baseline to be 

determined 

Spring 2023 

100% of students 

who register for 

classes  

Fall 2024 entrants; 

each term 

QEP 

Core 

Team 
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Assessment 

Instrument 

Assessment Measurement 

Group 

Method Baseline Target Implementation 

Date/Frequency 

Owner 

1.1.C:  Reflective 

questions in end-of-

course survey to 

evaluate student 

growth in Module 1 

skills 

(Indirect; 

Summative) 

Percent of 

students who 

completed Crew 

Course and report 

having acquired 

new skills after 

completing the 

module 

Students in the 

QEP cohort 

Numerator: Of 

measurement group, 

total who report 

having acquired new 

skills after 

completing the 

module 

Denominator: All of 

measurement group 

Baseline to be 

determined 

Spring 2023 

20% or higher of 

students 

Fall 2024 entrants; 

each term 

QEP 

Core 

Team 

SLO 1.2: CREWmates will demonstrate understanding of computer and digital literacy skills, such as user interface navigation, file 

management, and system and software requirements, to be ready for successful online course participation. 
1.2.A: Ready the 

Ship test at the end 

of Module 2 of the 

Crew Course to 

assess basic 

computer literacy 

and navigation 

(Direct; Summative) 

Percent of 

measurement 

group who earned 

target score (85% 

or higher) on 

skills assessment 

Students in the 

QEP cohort 

Numerator: Of 

measurement group, 

total who earn target 

score on Module 2 

Skills Assessment 

Denominator: All of 

measurement group 

Baseline to be 

determined 

Spring 2023 

Will be 

determined after 

baseline 

established 

Fall 2024 entrants; 

each term 

QEP 

Core 

Team 

1.2.B: Self-check 

quizzes and 

reflective questions 

embedded within 

Module 2 of the 

Crew Course to 

assess basic 

computer literacy 

and navigation 

(Direct; Formative) 

Percent of 

students who 

register for online 

classes will 

complete Crew 

Course Module 2 

– formative 

assessments are 

required 

components of 

the module 

Students in the 

QEP cohort 

Numerator: Of 

measurement group, 

total who complete 

Crew Course Module 

2 

 Denominator: All of 

measurement group 

Baseline to be 

determined 

Spring 2024 

100% of students 

who register for 

classes 

Fall 2024 entrants; 

each term 

QEP 

Core 

Team 

1.2.C:  Reflective 

questions in end-of-

course survey  to 

evaluate student 

growth in Module 2 

skills 

(Indirect; 

Summative) 

Percent of 

students who 

completed Crew 

Course and report 

having acquired 

new skills after 

completing the 

module 

Students in the 

QEP cohort 

Numerator: Of 

measurement group, 

total who report 

having acquired new 

skills after 

completing the 

module 

Denominator: All of 

measurement group 

Baseline to be 

determined 

Spring 2024 

Will be 

determined after 

baseline 

established 

Fall 2024 entrants; 

each term 

QEP 

Core 

Team 
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Assessment 

Instrument 

Assessment Measurement 

Group 

Method Baseline Target Implementation 

Date/Frequency 

Owner 

SLO 1.3: CREWmates will demonstrate understanding of Moodle navigation: login, tool use (email, discussions, video), assignment 

submission, online assessments, and resolving connectivity issues for effective online learning. 
1.3.A: Study the 

Map test at the end 

of Module 3 of the 

Crew Course to 

assess Moodle 

navigation (Direct; 

Summative) 

Percent of 

measurement 

group who earned 

target score (85% 

or higher) on 

skills assessment 

Students in the 

QEP cohort 

Numerator: Of 

measurement group, 

total who earn target 

score on Module 3 

Skills Assessment 

Denominator: All of 

measurement group 

Baseline to be 

determined 

Spring 2023 

Will be 

determined after 

baseline 

established 

Fall 2024 entrants; 

each term  

QEP 

Core 

Team 

1.3.B: Self-check 

quizzes and 

reflective questions 

embedded within 

Module 3 of the 

Crew Course to 

assess Moodle 

navigation 

(Direct; Formative) 

Percent of 

students who 

register for online 

classes will 

complete Crew 

Course Module 

3– formative 

assessments are 

required 

components of 

the module 

Students in the 

QEP cohort 

Numerator: Of 

measurement group, 

total who complete 

Crew Course Module 

3 

Denominator: All of 

measurement group 

Baseline to be 

determined 

Spring 2023 

100% of students 

who register for 

classes 

Fall 2024 entrants; 

each term 

QEP 

Core 

Team 

1.3.C:  Reflective 

questions in end-of-

course survey to 

evaluate student 

growth in Module 3 

skills 

(Indirect; 

Summative) 

Percent of 

students who 

completed Crew 

Course and report 

having acquired 

new skills after 

completing the 

module 

Students in the 

QEP cohort 

Numerator: Of 

measurement group, 

total who report 

having acquired new 

skills after 

completing the 

module 

Denominator: All of 

measurement group 

Baseline to be 

determined 

Spring 2023 

Will be 

determined after 

baseline 

established 

Fall 2024 entrants; 

each term 

QEP 

Core 

Team 

IO 2.1: Navigators will produce online courses that utilize best practices, enhanced communication, and engaging content. 

2.1.A: Evaluation of 
courses submitted 

for review and 

assessed by Teaching 

Excellence  

Coordinator (Direct; 

Summative) 

Percent of faculty 

who score a 90 or 

higher on the 

OSCQR rubric 

Faculty in the 

QEP cohort 

Numerator: Of 

measurement group, 

total who score a 90 

or higher on the 

OSCQR rubric 

Denominator: All of 

measurement group 

Baseline to be 

determined 

Fall 2024 

Will be 

determined after 

baseline 

established 

Fall 2024; each 

term 

QEP 

Core 

Team 
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Assessment 

Instrument 

Assessment Measurement 

Group 

Method Baseline Target Implementation 

Date/Frequency 

Owner 

2.1.B: Navigator 

certified online 

faculty’s student 

success rates will 

improve by 5% over 

the lifetime of the 

QEP 

(Direct; Formative 

& Summative) 

Percent of faculty 

whose online 

student success 

rates improve 

after Navigator 

certification  

Faculty in the 

QEP cohort 

Numerator: 

Navigator-certified 

online faculty’s 

online student 

success rates 

Denominator: 

Previous online 

student success rates 

prior to Navigator 

certification 

Baseline to be 

determined 

Fall 2024 

Will be 

determined after 

baseline 

established 

Fall 2024; each 

term 

QEP 

Core 

Team 

2.1.C: Case Studies 

(Direct; Summative) 

Qualitative 

analysis of 

participant 

feedback    

Faculty in the 

sample group 

(5-10 

participants per 

cohort) 

Sample group of 

implementers will be 

interviewed; 

responses will be 

analyzed through 

thematic and content 

analysis 

 

Baseline to be 

determined 

Fall 2025 

Will be 

determined after 

baseline 

established 

Fall 2025; each 

term 

QEP 

Core 

Team 



Sampson Community College  

  

55  

 

Assessment Instruments  

The Quality Enhancement Plan (QEP) aims to improve success rates for online curriculum 

courses by 5%. To measure the progress towards this goal, various types of assessments have 

been designed for both students and faculty: 

For Students (SLOs 1.1, 1.2, 1.3): 

Direct Summative Assessments: 

• Viking Mindset, Ready the Ship, and Study the Map tests: These are administered at the end 

of Modules 1, 2, and 3 of the Crew Course, respectively. They aim to assess specific skills 

such as resilience, responsibility, communication (SLO 1.1), computer and digital literacy 

(SLO 1.2), and Moodle navigation (SLO 1.3). The target score for these assessments is 85% 

or higher. 

Direct Formative Assessments: 

• Self-check quizzes: Embedded within Modules 1, 2, and 3 of the Crew Course, these quizzes 

aim to assess the same set of skills as the summative tests but are designed for ongoing 

feedback and improvement. The target is for 100% of students who register for classes to 

complete these formative assessments. 

Indirect Summative Assessments: 

• Reflective questions in the end-of-course survey: These questions are aimed at evaluating 

students' growth in the module-specific skills. The target improvement rates will be 

determined after establishing baselines but aim for a 20% or higher reporting rate of skill 

acquisition. 

For Faculty (IO 2.1): 

Direct Summative Assessments: 

• Course evaluations based on the OSCQR rubric: These are conducted to ensure that online 

courses utilize best practices, enhanced communication, and engaging content. The target is 

for faculty to score 90 or higher on these evaluations. 
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Direct Formative and Summative Assessments: 

• Student success rates improvement: Measured for Navigator-certified online faculty, with a 

goal of a 5% improvement over the lifetime of the QEP. This combines formative feedback 

mechanisms with end-goal summative assessment. 

Direct Summative Assessments: 

• The Brinkerhoff Case Study Method: This will be utilized to evaluate the effectiveness of the 

Viking Navigator faculty online teaching preparation course by conducting in-depth analyses 

of individual faculty experiences before, during, and after the course. This method involves 

detailed documentation and examination of faculty members' teaching practices, challenges, 

and successes related to the course. By collecting qualitative data through interviews, 

surveys, and observation, we will identify patterns and impacts of the training on faculty 

online teaching competencies. This approach allows for a comprehensive understanding of 

the program's real-world effectiveness, highlighting areas of success and identifying 

opportunities for improvement. The case studies will provide insights into how the course 

influences faculty preparedness, engagement, and the integration of best practices in online 

education, thereby contributing to a nuanced evaluation of the course's overall impact. 

Baselines and targets will be established in Fall 2025. 

For each of these assessments, baselines will be determined in the 2023 or 2024 spring terms, 

with targets set afterwards based on these initial findings. Implementation dates and 

frequencies vary but generally start with the Fall 2024 entrants and recur each term. The QEP 

Core Team is responsible for overseeing these assessments, ensuring they align with the goal 

of improving online course success rates. Feedback loops inform continuous improvement in 

student skills and faculty teaching practices. 

 

Summary 

The SCC Viking CREW QEP presents a multi-faceted evaluation plan designed to enhance 

the effectiveness of online learning experiences. The blend of formative and summative 

assessments, coupled with both direct and indirect evaluation methods, ensures a thorough 

and adaptive approach to improving online curriculum courses. The plan's emphasis on 
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continuous feedback, through both quantitative data like student success rates and qualitative 

insights from surveys and case studies, allows for dynamic adjustments to meet the evolving 

needs of students and instructors. This proactive approach is instrumental in bridging the 

performance gap between online and in-person courses and enhancing the overall quality of 

online education at SCC. This plan's success hinges on its ability to adapt and respond to the 

findings of these varied assessment tools, thereby ensuring the sustained improvement and 

success of the Viking CREW initiative. 
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Part VIII - Conclusion  
The Viking CREW Quality Enhancement Plan presents a comprehensive approach to improving 

student success in online classes at Sampson Community College. Recognizing the unique 

challenges and opportunities presented by online instruction, this plan focuses on two key 

components: providing faculty training for online instruction and offering student online 

preparation courses. By investing in faculty development and equipping students with the 

necessary skills and resources, we aim to create an inclusive and engaging online learning 

environment that fosters student success.  

Through the implementation of this QEP, we aim to empower our faculty members with the 

necessary skills and knowledge to deliver high-quality online instruction. By providing them 

with comprehensive training programs, we are equipping them with the tools and strategies 

needed to create engaging and interactive virtual learning experiences. This, in turn, will enhance 

the overall quality of online courses and ensure that students receive the support they need to 

succeed.  

Additionally, the student online preparation courses offered through the Viking CREW will play 

a vital role in setting students up for success in online learning. These courses will focus on 

developing essential skills such as time management, digital literacy, and effective online 

communication. By preparing students to navigate the unique challenges of online classes, we 

are fostering a culture of self-efficacy and equipping them with the skills necessary to excel in 

their academic pursuits.  

The Viking CREW will serve as a catalyst for positive change, driving student success in online 

classes at our Sampson Community College. By fostering a culture of innovation, collaboration, 

and continuous improvement, we are laying the foundation for a vibrant and inclusive online 

learning environment. With the implementation of this plan, we are confident that our students 

will thrive and achieve their academic goals in the virtual classroom.  
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Appendix B: SCC Historical Data  
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Appendix C: QEP Topic Survey  

  

QEP Topic Selection Survey   

   

Sampson Community College is preparing for reaffirmation of accreditation with 

SACSCOC. A Quality Enhancement Plan (QEP) will be developed by our institution and 

will entail a course of action for enhancing student experiences. Through a review of 

data by the QEP Development Team, three topic choices have been suggested. With 

the purpose of gaining a better understanding of campus-wide opinions, the QEP 

Discovery Team asks you to please complete the following short survey concerning the 

proposed topics:   

1. Please indicate your Sampson Community College affiliation:   

  

• Employed full time faculty   
• Employed part time faculty   

• Employed staff   
• Board of Trustee member   

• Student   

• Community partner    

   

2. Please rank each of the following items in order of importance (with #1 being the most 

important object to #3 being the least important) relating to student success rates in online 

courses:    

______advising/success coaching   

______student support services like tutoring/coaching   

______faculty support services like professional development training for online               

instructors   

   

3. After reading the descriptions provided for each of the options, which one do you believe 

to be best as a focus for Sampson Community College’s QEP?   

   

A. Intentional and Ongoing Success Coaching.   

B. Boosting Students’ Supplemental Resources and Supports.   

B. Increased Support for Faculty Teaching Online Courses   
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Appendix D: Breakdown of Survey Results  

  

Question responses in chart form:  
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Appendix E: Student Focus Group  

  

Summary of Student Focus Group Findings  

  

1. What can SCC do to make students feel more supported?  

• More teacher interactions with online instruction  

• Better organization with online instructions and ensuring all online assignments are open 

on time.  

• Online courses also need to have expectations communicated upfront  

  

2. Why do you feel that students do not seek out tutoring?  

• Students might feel embarrassed to ask or seek a tutor.  

• It would help if instructors could be more involved and help students seek tutoring.  

  

3. How could a student staff member establish a better relationship with new students?  

• Set up an appointment with students and have more face-to-face student interactions.... 

Students feel with online teaching; they are missing out on interactions with their 

teachers.  

• Students feel ACA is a waste of time, and SCC must consider restructuring the ACA 

class.  

• Discussion forums in online courses need improvement.  

• Students feel they should have access to the syllabus before signing up for programs to 

see what kind of workload this course offers.  

  

4. During your time here at SCC, do you feel that you have built a positive relationship with 

others on campus? If so, explain with who and how those relationships came about.  

• Excellent and welcoming support with student services.  

• Spring and fall flings make students feel welcome.  

• Resume building workshops and other real life support services help a lot.  

  

5. How can SCC better help students achieve their academic or career goals?  

• Help with job placement and internship.  

• Study groups   

• Make students aware of all available resources on Campus.  
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Appendix F: QEP Committee and Team Members  

  

QEP Core Team  
Dr. Crystal White (Co-Chair) Dept. Chair, Social Sciences, Humanities, & Fine Arts            

Britt Honeycutt (Co-Chair) Dept. Chair, English & Communication   

Angela Warner, Coordinator, Planning & Research  

Dr. Marvin Rondón, Dean, Student Services  

Emily Brown, Director, Institutional & Student Success  

Casey Knowles, Instructor, History  

Alisha Carwise, Instructor, Nursing  

  

QEP Discovery Committee  
Blair Hairr (Co- Chair) Vice President, Academic & Student Affairs          

Dr. Crystal White (Co-Chair) Dept. Chair, Social Sciences, Humanities, & Fine Arts  

Dr. Marvin Rondón, Dean, Student Services  

Dr. Susan Baxter, Division Chair, Education, Business & Human Services Technology   

Angela Warner, Coordinator, Planning & Research  

Michelle Millikin, Director, Learning Resource Center  

Marion Pope, Director, Distance Learning  

Lisa Turlington, Dean, Advancement  

Amanda Raynor, Coordinator, Student Engagement & Enrollment    

Holly Brewington, Financial Aid & Veterans Affairs Specialist  

Emily Brown, Director, Institutional & Student Success  

Chet Bass, Dept. Chair, Agricultural Technologies  

Amanda Jasinski, Dept. Chair, Criminal Justice  

Lauren Huskey, Dept. Chair, Business & Accounting  

Jennifer Eavenson, Division Chair, Arts & Sciences  

Alisha Carwise, Instructor, Nursing  

John Turner, Coordinator, EMS Clinical  

Naomy Guadalupe Flores, Student President, SGA  
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QEP Implementation Teams  
Viking Crew Course Team  

Dr. Crystal White (Co-Chair) Dept. Chair, Social Sciences, Humanities, & Fine Arts            

Britt Honeycutt (Co-Chair) Dept. Chair, English & Communication   

Lauren Huskey, Dept. Chair, Business & Accounting  

Susan Jernigan, Instructor, Math  

Emily Johnson, Instructor, English  

Jamie Cannady, Student Success Coordinator  

  

Viking Navigator Course Team  

Dr. Crystal White (Co-Chair) Dept. Chair, Social Sciences, Humanities, & Fine Arts            

Britt Honeycutt (Co-Chair) Dept. Chair, English & Communication  

Nathan McKee, Dept. Chair, Information Technology   

Thomas C. Knowles, Instructor, History  

Melissa Ezzell, Instructor, Math  

  

Viking CREW Marketing Team  

Dr. Crystal White (Co-Chair) Dept. Chair, Social Sciences, Humanities, & Fine Arts            

Britt Honeycutt (Co-Chair) Dept. Chair, English & Communication  

Amanda Raynor, Coordinator, Student Engagement & Enrollment  

Brett Feight, Director of Marketing  

  

Viking CREW Maintenance Team  

Dr. Crystal White (Co-Chair) Dept. Chair, Social Sciences, Humanities, & Fine Arts            

Britt Honeycutt (Co-Chair) Dept. Chair, English & Communication  

Dr. Marvin Rondón, Dean, Student Services   

Amanda Jasinski, Dept. Chair, Criminal Justice  

Billie Jo Pittman, Registrar  
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Appendix G: OSCQR Rubric for SCC Course Evaluation  
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Appendix H: Budget and Resources  
  

Component  Item Description  Planning 

2022-23  

Planning 

2023-24  

Year 1 

2024-25  

Year 2 

2025-26  

Year 3 

2026-27  

Year 4 

2027-28  

Year 5 

2028-29  

Total  Fund Source  

Personnel  Assigned Staff  $59,588  $73,316  $73,316  $73,316  $73,316  $73,316  $73,316  $499,484    

State   Logo (Contract)  $300              $300  

Navigator Design 

(Contract)  

  $9,000            $9,000  

Campus  

Advertising  

Outdoor Banners  $1,713              $1,713  State   

Marketing  T-Shirts    $1,605            $1,605    
SCC  

Foundation  

  

Tumblers    $1,926            $1,926  

Stickers    $387.34            $387.34  

Promo  

materials/supplies  

  $630  $300  

  

$100  $100  $100  $100  $1,330  

Crew Course  Advantage Design 

Group (software dev.)  

$19,000      $6,000  $6,000  $6,000  $6,000  $43,000  State   

Professional 

Development  

SACSCOC  

Conferences  

$1,922  $1,800  $3,600  $1,800  $1,800  $1,800  $1,800  $14,522  State   

OLC Training    $2,000  $4,000  $4,000  $4,500  $4,500  $5,000  $24,000  

General  Printing    $300  $300  $150  $150  $150  $150  $1,200  State   

OLC Membership & 

OSQR Course Eval.  

  $2,901  $1,301  $1,301  $1,301  $1,301  $1,301  $9,406  State   

Student Awareness & 

Engagement  

  $1,600  $1,600  $1,600  $1,600  $1,600  $1,600  $9,600  Institutional  

            

Totals    $82,523  $95,465.34  $84,417  $88,267  $88,767  $88,767  $89,267  $617,473.34    
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Appendix I. “Launch the Ship” Event Photos  

 

Pictures   

  

          

Screen Shots   
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Appendix J: Next Steps  
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Appendix K: Glossary of Terms  
Blended: A course that combines both face-to-face and online elements. Course content is 

delivered inside a traditional classroom setting with student communication and interactions that 

occur online.   

Crew Course: SCC’s online student preparation course. Newly admitted students are required to 

successfully complete this course before enrolling in coursework.  

Face-to-face: A course in which 100% of the content delivery and teaching occur inside a 

traditional classroom setting on campus.   

Gateway Course: SCC’s gateway courses are credit-bearing English and math courses, including 

ENG 110, ENG 111, MAT 110, MAT 143, MAT 152, and MAT 171.  

Hybrid: A course that combines both face-to-face and online elements. Typically, 50% of the 

course is delivered inside a traditional classroom setting and 50% of the course is delivered 

online.   

LMS: Learning Management System – a software platform used for teaching and learning. 

SCC’s LMS is Moodle.  

Moodle: Sampson Community College’s online learning management system.  

Navigator Course: SCC’s online faculty readiness course.   

Online Course: A course in which 100% of the content delivery and teaching occurs in a learning 

management system or utilizing electronic tools over the Internet.   

OSCQR: Developed by teams of SUNY online experts, OSCQR provides a process, an online 

dashboard, and interactive rubric to systematically review and refresh the instructional design 

and accessibility of online and blended courses, as well as complete online degree programs.  

Retention: For the purposes of SCC’s QEP, retention refers to students who remain enrolled in a 

course through the end of the semester.  

Success: For the purposes of SCC’s QEP, students are considered successful after passing a 

course with a grade of “C” or higher.  

Viking CREW: SCC’s Quality Enhancement Plan, Connected & Ready for Education on the 

Web.   

Web-Assisted Course: College credit or continuing education course in which the primary 

delivery method is traditional, face-to-face, seated instruction with a requirement that students 

have Internet access as a supplemental part of the course. (Definition adapted from North 

Carolina Community College System website.)  
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